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The British International School, Belgrade (BIS) is committed to safeguarding and promoting the 

welfare of children and expects all staff and volunteers to share this commitment. 

 

This policy should be viewed alongside the following policies: Marking and Feedback; Teaching and 

Learning; and Behaviour Management. 

 

1.0 Objectives 

 

Assessment is an integral part of the educational process, providing feedback to ensure continuity 

and progression in children’s learning. Assessment is the process that evaluates each pupil’s 

achievements, identifying what they know, understand and can do. 

 

The Intentions of assessment in our school are: 

● to enable children to demonstrate what they know, understand and can do in their work 

● to allow teachers to plan work that accurately reflects the needs of each child 

● to provide regular information for parents that enables them to support their child's learning 

● to provide the Headteacher and relevant parties with information that allows them to make 

judgements about the effectiveness of the school 

 

Assessment practices are key in establishing an environment where our pupils know what is 

expected of them and how to reach their goals. 

 

2.0 Types of assessment 

 

Effective assessment provides information to improve teaching and learning. At The British 

International School, Belgrade we undertake two different but complementary types of assessment: 

Assessment for Learning and Assessment of Learning. 

 

2.1 Assessment for Learning  

 

This involves the use of assessment in the classroom to raise pupil achievement. It is based on the 

idea that pupils will improve most if they understand the aim of their learning, where they are in 



 
relation to this aim, and how they can achieve this aim (i.e. to close the gap in their knowledge and 

understanding). 

 

Results of this assessment are used by the teacher to evaluate the appropriateness of the work or 

teaching approach and thereby inform planning. Children also receive regular feedback on their 

learning, so that they understand what it is that they need to do better. Research has shown that 

their involvement in the review process raises standards, and that it empowers pupils to take action 

towards improving their performance.  

 

Assessment for Learning can take many forms in the classroom, including: 

● discussion/questioning 

● observation 

● marking of work 

● testing 

● self-assessment 

● peer-assessment 

 

Basic principles to remember when planning Assessment for Learning: 

● clear Learning Intentions are identified in planning all activities 

● assessment is related to the Success Criteria identified in planning 

● children are aware of the Learning Intentions for the activities 

● the degree of assessment is appropriate for the length and nature of the activities 

● children and parents are involved in the assessment process 

● the results of the assessments are used by the teacher to evaluate, and modify when 

necessary, the work planned and teaching approaches used 

 

2.1.1 Marking 

 

Assessment for Learning is inextricably linked to the feedback provided to pupils. One important 

aspect of marking is to provide encouragement and positive reinforcement for pupils, celebrating 

effort and achievement. Going beyond this, marking as a part of Assessment for Learning enables 

the teacher to: 



 
● provide useful information to move the pupil forward in learning 

● promote continuous and focused communication with the pupil 

● encourage high standards in learning 

 

The nature of any particular marking will be greatly dependent on the Learning Intention. It is crucial 

that pupils have a clear understanding of the Learning Intention for the task and the Success Criteria 

upon which their work will be judged. 

 

Agreement of our Marking policy was reached in consultations with the whole staff. Consistency in 

marking promotes clear understanding of the expectations and quality of standards to all concerned 

(see Marking policy). 

 

2.1.2 Diagnostic assessment 

 

This is an extension of Assessment for Learning, which aims to pinpoint strengths and areas for 

development and identify learning difficulties (where appropriate), so that appropriate and specific 

teaching strategies can be implemented. 

 

2.1.3 Self-assessment 

 

All of our pupils are encouraged to set themselves targets and to reflect upon their achievement. At 

BIS, all children are active in their education, progressively taking on responsibility for their own 

learning. This active attitude is strengthened by giving a clear explanation of the purpose of the work 

they are asked to do and the Success Criteria they are expected to include. 

 

Specific self-assessment procedures, used as appropriate for the particular Learning Intention and 

for the age of the pupil, may include: 

● thumbs up/down assessment during oral work 

● reflections by the child, in the form of sentence writing, traffic lights (recommended) or 

smiley faces, at the end of the lesson, referring back to the Learning intention and Success Criteria 

● use of self-assessment grids 

● a detailed written or oral self-assessment, which encourages reflection (usually as part of 

marking feedback for older pupils) 



 
 

2.2 Assessment of Learning 

 

Assessment of Learning (summative assessment) involves judging pupils' performance against 

international standards. Using these results, teachers make these judgements at the beginning of 

the academic year to set a baseline and again at the end of the year to monitor progress. A 

summative assessment may also be used at the end of a unit of work. Test results describe pupil 

performance in terms of a standardised score, which is compared to the average of their own class 

and the average of schools both nationally and internationally.  

 

Formal assessment is a systematic part of the work we do at BIS. It is used to provide meaningful 

summative data in the core subjects.  

 

3.0 Planning for assessment 

 

We use our school's curriculum policy to guide our teaching. In this plan, we set out the aims, 

intentions and values of our school, and give details of what is to be taught to each year group. In 

our school’s medium term plans we also identify opportunities for assessment within each broad 

unit of work.  

 

To support our teaching, we use the intentions set out in the National Curriculum in England and 

Wales 2014 and refer to national schemes of work, which we adapt to take into account our location 

here in Tunis. We use the assessment guidance in these schemes to help us identify each child's level 

of attainment. 

 

We plan our lessons with clear learning intentions. We base these upon the teacher's detailed 

knowledge of each child. We strive to ensure that all tasks set are appropriate to each child's ability. 

Our lesson plans make clear the expected outcomes for each lesson.  

 

Teachers always share the lesson's learning intention with the children as the lesson begins. They 

also indicate the way in which the activity is linked to the learning intention, and the success criteria 

against which the work will be judged. 

 

Teachers ask well phrased, effective questions and analyse pupils' responses to find out what they 

know, understand and can do, and to reveal their misconceptions. Teacher assessment is taking 

place at the time of questioning and he/she will adapt the lesson if necessary. 



 
 

We make a note of those individual children who do not achieve at the expected level for the lesson, 

and we use this information when planning for the next lesson. We also keep this information as a 

record of the progress made by the class. 

 

 

4.0 Target-setting and tracking 

 

We formally track children’s progress at different points during the school year which indicates 

clearly whether a child is working at the expected standard in Maths, Reading, Writing and Science.  

 

With the children, we set targets in mathematics and English for all children, during each academic 

year. We discuss individual targets where necessary, and communicate these to parents through the 

end of term reports and parents’ evenings. We review the progress of each child at the end of the 

academic year and set revised targets.  

 

5.0 Recording 

 

We recognise various methods of assessing a child's learning. The type of assessment that we make 

varies from subject to subject. We find it unnecessary to keep a formal record of all these 

assessments; we record only the information that affects future learning. 

 

When a teacher evaluates a lesson or a scheme of work, he/she makes a record of those pupils who 

fail to meet the planned learning intention, or who achieve more than was planned, so that we can 

take the needs of these pupils into account when planning for the next lesson. Where the majority 

of the class makes the planned progress, there is, of course, no need to record this, and we use our 

annotated lesson plans as a record of progress measured against learning intentions.  

 

Our intentions reflect the demands of the National Curriculum. Our teachers record the progress of 

each child against these broad Intentions. This enables them to make a judgement about the work of 

each child in relation to the National Curriculum expectations. This allows us to monitor the progress 

of each child. Each teacher passes this information on to the next teacher at the end of each year. 

 

 



 
6.0 EARLY YEARS FOUNDATION STAGE (Please see separate policy) 

 

 

7.0 REPORTING TO PARENTS 

 

We have a range of strategies that keep parents fully informed of their child's progress in school. We 

encourage parents to contact the school if they have concerns about any aspect of their child's work.  

 

We offer on-going opportunities for parents to meet their child's teacher three times in each 

academic year. At the first meeting of the school year (which we hold before the October half term) 

we discuss how the pupil has settled into the new academic year and whether there are any targets 

for effort and concentration. At the second meeting of the year (which we hold in the spring term), 

we discuss their Autumn term report and evaluate their child's progress as measured against the 

targets. At the third meeting of the year (which we hold at the beginning of the Summer term), we 

discuss the Spring term report and evaluate their child’s progress since September.  

Parents receive two written reports annually. Reports describe their child’s progress, attitude and 

behaviour. We write individual comments on all subjects of the National Curriculum (with the 

exception of R.E.). P.S.H.E. and Citizenship is commented upon in the Personal, Social Development 

section of the report. ICT is incorporated into the curriculum and is commented on as appropriate in 

different subject areas in this written report. We ask the children to give their own evaluation of 

their performance during the year. 

 We offer parents of pupils in the Early Years Foundation Stage the opportunity to discuss their 

child's Learning Profile with the teacher. 

 

8.0  Feedback to pupils 

 

We believe that effective feedback to pupils is very important, as it tells them how well they have 

done, and what they need to do next in order to improve their work. We have an agreed code for 

marking, as this ensures that we all mark in the same way, and the children learn to understand it 

(see Marking policy). 

 

We give children verbal feedback on their work whenever possible. We usually do this when the 

children are working during the lesson, although we sometimes give feedback on a particular lesson 

at the beginning of the next one. When lesson time does not allow for verbal feedback, we write 

comments on the children's work during marking. We give written comments to children of all ages. 

We do not always aim these comments at the children; quite often we write something that is useful 

to both parents and teachers. 



 
 

When we give written feedback to a child, we relate this to the learning Intention for the lesson. We 

make clear whether the Intention has been met, and we produce evidence to support our 

judgement. If we consider that the Intention has not been met, we make it clear why we think so. In 

either case, we identify what the child needs to do in order to produce (even) better work in the 

future. 

 

Teachers give pupils feedback which confirms they are on the right track, and which encourages 

them to make an improvement. Teachers give pupils suggestions as guidance but they recognise that 

pupils gain most when they think things through for themselves. 

 

We provide the children with opportunities for self-assessment and reflection, and for peer 

assessment. Having children assess their own or each other's work can be very effective, because it 

enables them to clarify their ideas on progressing to the next step. This is carefully managed, to 

avoid unhelpful comparisons.  

 

We allow time at the beginning of each lesson for the children to absorb any comments written on 

their work, to answer any questions written on it by the teacher, and also to ask any questions of 

their own. There may also be improvements they can work on during this time. We start the lesson 

in this way in order to ensure that the time our teachers spend on marking really has an impact. We 

believe that learning is maximised when children enter into a dialogue about their work. 

 

9.0 Inclusion 

 

Our school aims to be an inclusive school. We actively seek to remove the barriers to learning and 

participation that can hinder or exclude individual pupils, or groups of pupils. In formulating 

assessment, observing children and analysing results, teachers are sensitive to cultural, gender, 

racial and religious differences. Differing levels of English are also taken into account. 

 

We achieve educational inclusion by continually reviewing what we do, by monitoring data, and 

through asking ourselves questions about the performance of these individuals and groups of pupils. 

In this way, we make judgements about how successful we are being at promoting racial and gender 

equality, and including pupils with disabilities or special educational needs. 

 

 

 



 
10.0 Moderation and standards 

 

All teachers study examples of children's work within their year group and use the national 

exemplification materials to make judgements about the levels of the children's work. All our 

teachers discuss these levels, so that they have a common understanding of the expectations in each 

subject. By doing this, we ensure that we make consistent judgements about standards in the 

school. 

 

It is the Head of Primary’s responsibility to ensure that the samples that they keep of children's work 

reflect the full range of ability within each subject.  

 

11.0 MONITORING AND REVIEW 

 

The Senior Leadership team is responsible for monitoring the implementation of this policy. 

 

Reviewed March 2025 

To be Reviewed March 2026 


